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SEND Policy Statement    
This policy is in line with the Special Educational Needs and Disabilities Code of Practice 2014 and 
provides a clear framework for its implementation in our Academy and has been written with 
reference to the following guidance and documents:  

• Equality Act 2010: Advice for schools – (DfE May 2014).  
• SEND Code of Practice 0 to 25 (July 2014).  
• Schools SEN Information Report Regulations (2014).  

  
Livingstone Academy Bournemouth (hereafter referred to as LAB or The Academy) is committed to 
equality of opportunity and provides full access to the curriculum for all students. Where a placement 
is deemed appropriate, we will endeavour to meet the needs of all students, including those with 
special education needs.  
 
Important information when considering placement at the Academy: 
The Livingstone Academy Bournemouth will serve students from Reception through to Sixth Form with 
a capacity of 1,510 students when completely open in 2023.  Until that time, considerable building 
works are being undertaken whilst the school is operational.  
 
The Learning Environment 
The design of the building is that of open classrooms and work spaces which supports our highly 
interactive and collaborative learning model. For some children who are noise sensitive or with 
hearing impairments, this may be particularly challenging.  
 
The Learning Model 
At LAB, we seek to engage Deep Learning. We believe that when you give kids real tools and tough 
problems, they become highly invested and deep learning happens. 
 
LAB endeavours to cultivate that authentic engagement in all key stages by taking the best 
practices from early childhood education and emergent, project-based experiential learning. We 
strive to meet students' needs in a flexible, all through academy that breaks the traditional walls 
between school and the community outside the classroom. 
 
We rely heavily on Problem-based Learning and Project Work. Transdisciplinary project work is 
structured by a cycle of exploration, expression, and exposition.  This model of learning is best for 
children who can work independently and in collaboration with peers, have a curious nature and 
who can handle longer tasks.  Children who are not independently motivated to learn and stay on 
task, or who need high levels of adult support to complete tasks, find this model very challenging.   
 
We also rely heavily on digital resources and personal technology to support our Science, 
Technology, Engineering and Maths (STEM) curriculum priority.  We have experienced issues with 
those who struggle to use technology safely and independently, as well as those who struggle to 
with screen-time boundaries are particularly effected.  Given that we are a digital school, this 
presents a significant hurdle in accessing our curriculum.  
 
Livingstone Academy Bournemouth uses the definition for Special Educational Needs and Disabilities 
from The Code of Practice 2015.  
  
SEND - A child or young person has SEND if they have a learning difficulty or disability which calls for 
special educational provision to be made for him or her.  
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Disability - Many children and young people who have SEND may have a disability under the Equality 
Act 2010 – that is ‘…a physical or mental impairment which has a long-term and substantial adverse 
effect on their ability to carry out normal day-to-day activities’. This definition includes sensory 
impairments such as those affecting sight or hearing, and long-term health conditions such as 
asthma, diabetes, epilepsy, and cancer. Children and young people with such conditions do not 
necessarily have SEND, but there can be an overlap between disabled children and young people 
and those with SEND. Where a disabled child or young person requires special educational provision 
they will also be covered by the SEND definition.  
  
The Academy recognises that students with special educational needs and disabilities may fall into 
one or more of the following four categories:   

• Communication and Interaction Difficulties - students may have speech and language 
delay, impairments or disorders, hearing impairments or autistic spectrum condition.   

• Cognition and Learning Difficulties - students may experience general or specific learning 
difficulties and require systematic programmes to aid progression. Specific learning difficulties 
include, for example, dyslexia and dyspraxia.   

• Emotional and Mental Health Difficulties - students may be suffering from anxiety or 
depression, be withdrawn or isolated, disruptive or disturbing their peers, overactive, 
impulsive or lacking in concentration, have immature social skills or present challenging 
behaviour.   

• Sensory and/or Physical Difficulties - students may have profound and permanent deafness, 
may be blind or partially sighted or suffer lesser or temporary levels of loss. They may have 
physical impairments arising from physical, neurological, or metabolic causes and require 
access to specific facilities or equipment.  

Aims  
• To identify through appropriate assessment those students with special educational needs 

and disabilities.   
• To ensure that all students have access to a high powered knowledge-based and relevant 

curriculum and a range of educational opportunities.   
• To ensure that all students receive a high quality, challenging education.   
• To ensure that SEND provision in the Academy is effective in meeting the needs of students 

with SEND so their performance is in line with their neurotypical peers.   
• To ensure that every effort is made to allow all students with SEND to experience educational 

success and to feel that they are a valued member of the Academy.   
• To ensure that all students enjoy equality of educational opportunity through the planning, 

organisation and implementation of appropriate scaffolded support.   
• To recognise and allow for individual differences between students, understanding that:  

students develop intellectually, emotionally and physically at different rates and that 
students' needs change with time and circumstances.   

• To recognise that educational provision must be adapted to keep pace with these changes 
in terms of scaffolded support within the classroom.  

  
  
Objectives  
The staff will work together as a whole to achieve these aims by using a graduated response of:  

• Prompt identification of those students who may have special educational needs.   
• Assessing a student's individual needs as soon as a cause for concern has been raised.   
• Monitoring and reviewing students’ performance and progress, implementing agreed targets 

and evaluating these termly.   
• Providing the appropriate scaffolding and support to meet specific needs.   
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• Working in partnership with parents/carers by liaising with and supporting parents/carers to 
ensure that they play an active and valued role in the education of their children.   

• Working in partnership with appropriate outside agencies and professionals to ensure that we 
have a multidisciplinary approach to planning and implementing appropriate and effective 
support.   

• Working in partnership with students to ensure that they play an active and valued role in 
their own education, including setting challenging targets, monitoring and reviewing their 
own progress.   

• It is intended that this SEND policy will form the framework for special needs and disabilities 
provision within the Academy and that it will continue to be a practical working document.  

  
  
Definitions, areas of need and identification  
Students are identified as having special educational needs when due to one or more of the 
following factors, they find it hard to learn and are not making the required amount of progress, 
compared with the majority of students of the same age:  

• Communication and Interaction difficulties.   
• Sensory and/or Physical disabilities.   
• Cognition and Learning difficulties.   
• Social, Mental and Emotional Health Issues.   

  
Internal and external professionals, teachers and parents/carers are often called upon to support in 
the assessment process of an individual who may be suspected as having one or more ‘Special 
Educational Need’. Once this has been achieved, Livingstone Academy Bournemouth will let 
parents/carers know and if required, either a meeting or information sharing will be arranged to 
discuss the support and intervention required. This will enable the young person or their families the 
chance to express their thoughts and desires in relation to the provision to be provided. Subsequent 
communication will follow with parents/carers, internal and possibly external professionals in relation 
to the progress and review of the support needed.  
  
Where a student is identified as having SEND and/or a disability, Livingstone Academy Bournemouth 
adopts a process of “Assess, Plan, Do, Review”. This method is detailed below and is firmly embedded 
in working closely with parents/carers and students to agree, action and monitor individual progress 
over time so that special educational needs for all students are addressed appropriately, effectively 
and with good outcomes.  
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Assessment  
Screening Assessment to identify students with literacy difficulties: Consideration will be given to 
administering this test to students in Y7, 8 and 9 so as to have an indicator of student progress in 
reading throughout KS3.   
  
Individual assessment of students with literacy difficulties: Trained staff working with students on a 
withdrawal basis will commence their work with each student by carrying out a series of 
assessments. These assessments will be updated each term in order to measure progress and inform 
future targetsettings.   
  
Assessment by Local Authority Services: Some students will present with learning difficulties which will 
require assessment by one of the specialist services provided by the LA. In each case, evidence of a 
student’s difficulties are required, along with details of the provision which has already been made 
to support the student, before a referral can be made by the SENDCO.  
  
  
  

  

Assess:  
Internal and external professionals, teachers and  

parents/carers support the assess process alongside  
previous progress, attainment and behaviour. These are  

analysed before identifying student as needing SEN  
support. 

Plan 
Teachers, student and their  

parents/carers understand and  
agree the support to be put in place  

with expected outcomes. 

Do 
Students may receive additional interventions or agreed  
strategies are put in place. The focus remains high quality  

differentiated teaching.  

Review 
Targeted provision and progress is  
reviewed to monitor the expected  

outcomes agreed in the plan. 
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Provision for students on the SEND register  
The role of the subject teacher: Through appropriate scaffolding support and retrieval practice, all 
teachers will endeavour to ensure that SEND students’ progress is in line with their neurotypical peers. 
Those designated as having responsibility in each subject area will have a key role in ensuring that 
this takes place. All teachers contribute to the assessment, monitoring, recording and reporting of 
progress of students with special educational needs. As well as paper copies being held by the 
SENDCO, all teachers will have access to individual SEND information from the electronic teacher 
shared drive and from SIMs database. All teachers will be provided with a comprehensive guide to 
supportive and successful classroom strategies for working with students with SEND. Reference to 
Provision Maps/One Page Profiles will be made when teachers input evidence of student progress 
towards targets prior to SEND reviews. This evidence is collated and summarised and forms an 
important part of the review process and future target setting.  
  
The role of School and subject Areas: All teaching of SEND students should match that of their 
neurotypical peers with scaffolded support and increased retrieval practice, in order to eliminate 
practice gaps, when appropriate. Teachers should recognise the wide range of student abilities and 
departmental schemes of work should reflect awareness of the need to provide appropriate 
support in terms of writing frames and work modelling. Teachers should be aware of the importance 
of identifying students who have special educational needs and referring them to the SENDCO. Time 
should be allocated during school meetings so that SEND is a regular item. All teachers will 
contribute to the identification, assessment, monitoring, recording and reporting of progress of 
students with special educational needs as appropriate. The monitoring of progress of SEND students 
is the responsibility of all teachers of these students. Where support staff are involved, they are also 
expected to contribute to the monitoring process. Provision Maps provide information, targets and 
strategies; they should be used by teachers to inform their planning and teaching.  
  
The role of Teaching Assistants (TAs): TA support in class or through 1:1 or group intervention is 
allocated on the basis of student need and entitlement. Priority is given to providing support for 
students with an EHCP. The primary role of TAs is to enable access to the curriculum, support high 
level learning and promote inclusion. Teachers should maximise the effectiveness of TA support 
within lessons by; noting the role of the TA in their planning, providing the TA with an overview of the 
lesson, discussing lessons and scaffolding support needed and be acutely aware of any practice 
gaps. TAs are directed by the SENDCO to provide specific, targeted scaffolded support for students 
at EHCP and SEND support. For most students, the need for support is greatest in core subjects, each 
student having an equal amount of support. For those students who are on the SEND register and 
are deemed as ‘SEND Support’ (K), the TA will provide support for these students, only when in the 
same core lesson as a student with an EHCP. TAs are trained and upskilled to enable them to 
provide high quality intervention. Interventions will be monitored and assessed by TAs, the SENDCO 
and Subject Leaders.  
  
  
Provision maps  
All students on the SEND register will have a PM, which is designed as a One Page Profile. All PMs will 
be accessible to teaching staff on the G-Drive and on SIMs. PMs are updated as needed and 
following annual review meetings as necessary. Subject teachers should use PMs as ‘working 
documents’; note any strategies used in order to meet a students’ needs, as well as the students’ 
response to such strategies. Used in this way, PMs can provide evidence of student progress. PMs are 
reviewed and outcomes monitored termly.  
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The review procedure  
Annual reviews of EHCP Students: Annual reviews will be held in accordance with LA procedures and 
statutory requirements. EHCP students will also be reviewed as needed, at meetings throughout the 
year, such as tutor and subject evenings. Relevant staff will be invited to attend annual reviews, 
along with other in-school staff and professionals from other agencies who are working with the 
student.   
  
Reviews for students at SEND Support level: Reviews for these students will be held as needed with 
the SENDCO and those staff responsible for SEND within their faculties. Other reviews are conducted 
throughout the year, such as tutor and subject evenings with parents/carers. It is sometimes 
necessary to discuss a student’s progress and provision with parents/carers and outside agencies 
more often than the standard procedure. Such meetings will be regarded as a review and will often 
be held as a result of underachievement and lack of academic progression.  
   
Monitoring student progress  
Student progress is monitored by the following means:   

• Through the SEND review procedure, as outlined above.   
• Through the whole-school review procedure - data entries by subject teachers are used by 

the SENDCO to assess progress in attainment. This occurs after each end of unit assessment in 
all subject areas.   

• At intervention review meetings between TAs/Subject Leaders and the SENDCO.  
  
  
Exam access arrangements  
Special arrangements will be made for students who are sitting examinations/assessments to ensure 
that they receive the arrangements to which they have an entitlement. Students are assessed in 
accordance with the requirements of the examination board and the necessary access 
arrangements are made. In line with examination board requirements, access arrangements will 
reflect normal working practice.  
  
  
Making a complaint  
The Governing body is responsible for ensuring that a complaint has been dealt with through the 
Academy’s specified complaint procedure.  
  
Any parent who is unhappy with the SEND provision at Livingstone Academy Bournemouth, should 
first discuss their concerns with the SENDCO.   

• If parents/carers remain concerned, further discussion can then be made to the Executive 
Director of Learning and/or SEND Governor, who can consider appropriate action with other 
members of the Governing Body.  

• If parents/carers still remain concerned, they can refer to the Local Authority.  
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Appendices  
Appendix 1 – Strategies to reduce dependence   

• Students can only work independently if the work is pitched at the right level. This sometimes 
means tracking back to earlier learning objectives and designing activities that will help the 
student or a group achieve them.   

• Teaching Assistants need to know what students are meant to be learning so that they can 
focus on this, rather than on whether or not students have completed particular tasks.   

• Sometimes Teaching Assistants are deployed to support a student or group of students, when 
other modifications/adjustments would have allowed the student or group to work 
independently. A simple example would be the use of a netbook with a spell check in lessons 
instead of a scribe for a dyslexic student. The use of other modifications/adjustments should 
always be explored before additional support is brought in.   

• When supporting a student or group, the Teaching Assistant should stay with the students only 
as long as it takes to make sure they understand what they have to learn or do. This might be 
modelling what has to be done – either by using the actual task or a parallel one – and 
encouraging students to ask questions. The assistant should then move away. Students can 
be encouraged to stay ‘on task’ if the assistant monitors them from a distance and provides 
praise for appropriate behaviour.  

• Teachers should discuss the issue of independence with the assistants they work with. It may 
be helpful to demonstrate ways of prompting students to think for themselves, for example:  

o When students are successful, asking them what it was they did for them – this will 
help them identify successful learning strategies and encourage them to use them to 
work independently on other occasions.   

o Build in ‘wait time’ after asking a question.   
o Avoid giving students the answer – instead, ‘scaffolding’ their thinking with further 

clues and questions until they reach the answer themselves.  
o Ask students to ‘have a go’ before they ask for help, and praising them for this. o 

 Suggest a student works with a ‘study buddy’ for a while rather than an 
assistant  

  
  
Appendix 2 - Effective support   
Effective support is:   

• Discreet – so students are not embarrassed in front of their peers.   
• Selective – used at particular times for particular purposes, or used in particular subjects, but 

not overwhelming so that students never work without support.   
• Aimed at building independence, not encouraging dependence.   
• Aimed at building a student’s self-confidence, by enabling them to succeed and giving 

feedback and praise.   
• Aimed at increasing students’ inclusion in the peer group and not isolating them.   
• Based on an understanding of a students’ needs.   
• Skilled - delivered by trained adults with good subject and SEND knowledge.   
• Informed - delivered by support assistants who know the overall objectives for the lesson and 

what each student is intended to learn, and are clear about their role in helping students to 
achieve learning outcomes.   

• Planned – the teacher and the support assistant take time to plan together.   
• Governed by agreed ground rules about who can do what in a lesson, and when – for 

example, rewards and sanctions.   
• Useful for teacher planning, by providing observation and feedback on student progress.  
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Appendix 3 – One page learning profile  
  

Learning Profile        

First Name    Last Name    STUDENT 
PHOTO  Year     Tutor Group    

SEND Stage    Need     
Reading Age    Spelling Age    
KS2 Maths    KS2 English    
Nature and Area of Learning Difficulty:     Current Interventions in 

Plac 
e:  

  
  
  
  
  

   

  

Student Voice:       Student Targets:   

     
  
  
  
  

   

 

Teaching Strategies:    What to Avoid:   

 •     •     

Created by:            Date:      

   

  



 

Appendix 4 – Provision map  
  

  Provision Map     

Name:  Year Group   Tutor group  SEND Code   Area of need  Date   

               

Wave 1 – Strategies for all   Wave 2 – Strategies for some   Wave 3 – Strategies for a few   

Provision/Resource  Ratio  Staff  ü  Provision/Resource  Ratio  Staff  ü  Provision/Resource  Ratio   Staff  ü  

Quality First Teaching  ALL  Teacher    

  

Learning profile  1:1  SENDCO    

  

Exam arrangements  1:1  DCI    

  
Differentiate work  ALL  Teacher  

  

Break and Lunchtime 
support  

1:8  SENDCO  

  

EHCP application  1:1  

  

SENDCO  

    
DEAR  1:30  Tutor  

  

Small group DEAR  1:8  SENDCO  

  

Alternative tutor time 
provision  

 

    
Tutor Literacy  1:30  Tutor  

  
Reading intervention  1:1  HLTA  

  
ASDAN  1:8  

      
Tutor Numeracy  1:30  Tutor  

  
Peer reading  1:1  

  
Mentor  
    

Talk About    
  

Personal Development  1:30  Tutor  

  

Direct Instruction  

      

Hearing/ Vision 
support  

1:1  Specialist  

  
Recognition and 
rewards  

ALL  All  

  

KO/ Self quizzing  

      

EP  1:1  Specialist  

  
Seating plans  ALL  Teacher  

  
Handwriting    

  
SENSS  1:1  Specialist  

  
Writing frames  ALL  Teacher    SpLD Screening  1:1      Counselling  1:1  Counsellor    
Visual aids to support 
vocabulary  

ALL  Teacher  

  

Nurture Group  1:8  ELSA  

  

Outreach  1:1  

  

Special  
school  
    

School Nurse  ALL  All    Social skills Group  1:8  SENDCO    Targeted Youth        



 

Homework club  All  
  

All  
  

Wellbeing check-in  1:1  SENDCO  
  

Safer Schools  
      

Strategies to meet 
needs in classroom  

 All   Peer support groups  1:8  SENDCO   YPEDS     
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Reading screening  All  All  

  

Wellbeing 
programme  

1:8  SENDCO  

    

CAMHS  

      
Parent evenings  

  

All  

  

All  

    

Additional parent 
meetings  

  

      

Assistive Technology  

      

        Shared TA support        Targeted TA support        
         Personalised 

curriculum  
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